
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



  

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/behaviour-in-schools--2
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https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-exclusion
https://www.gov.uk/government/publications/school-exclusion
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https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
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https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.legislation.gov.uk/ukpga/2002/32/section/175
https://www.legislation.gov.uk/ukpga/2002/32/section/175
https://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy
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A clear reminder about expectations linked to ‘Behaving 
the Hyrstmount Way’ including use of strategies to stop 
behaviour escalating such as redirection, refocussing, 
‘knowing look’ or gentle hand on shoulder etc. 
 

 

A clear reminder about expectations linked to ‘Behaving 
the Hyrstmount way’ is given to the whole class, by 
promoting and praising examples of expected behaviour. 
E.g. –‘ Well done X, I can see how focused you are on 
your task – head down and reading carefully.’ 

 

 (privately where possible) 
A clear reminder about expectations linked to ‘Behaving 
the Hyrstmount way’ is given to an individual by 
reminding them of the expected positive behaviour.  
Eg –‘X, you need to get on with your independent task 
now. Thank you’.  
Children are given processing time to demonstrate 
expected behaviour. They are praised for displaying such 
behaviours. 
 

 

The child is directed to take a 5 minute egg timer and go 
to a thinking table within the classroom setting. Work 
should not be taken to time out - this time is intended to 
be for reflection on behaviour. This is not the time for the 
adult and child to discuss the incident. At the end of the 
time out the child returns to their seat in the classroom 
and continues with their work.  There is no further 
admonishment upon the child’s entry back into class. Any 
missed work must be caught up within the lesson or as 
soon as possible afterwards. A time out is recorded on a 
tick sheet as an aid-memoir for the member of staff. 
 

 

If, after step four, the desired behaviour is not yet being 
displayed, children are offered a last chance. A clear 
verbal caution directed at the child making them aware of 
their behaviour and clearly outlining the consequences 
(working in a parallel class for the remainder of the 
session). Children will be reminded of their good previous 
good conduct to prove that they can make good choices.   
 
Eg – ‘I noticed you are….. (having trouble getting started 
/ struggling to get going / wandering around the 
classroom).  
It was the rule about ……. (being ready / being a focused 
hawk) that you are breaking.  
You have chosen to ….(move to the back / catch up with 
your work at lunchtime).  
Do you remember ….(yesterday / this morning / last 
week) when you ….(completed that fantastic poem / 
helped your peers).  
That is who I need to see today or you will need to work 
in class …… 

Pre-emptive strategies 

General reminder 

Named reminder 

Time out (in class) 

Last chance 
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Thank you for listening. 
 
The child is then given processing time of around 2 
minutes. The member of staff leaves the child to make 
their decision. The child is praised if they make the right 
choice.  
 

 

If the child is not ready to make the right choice, the class 
teacher can arrange for the child to be collected by a 
member of the senior leadership team who will supervise 
the child away from the classroom until the end of the 
lesson. Work for the child to complete during this time 
must be provided by the class teacher.  
Parents should be contacted via telephone if step six is 
reached and the incident recorded on Integris under 
behaviour. 

 

As part of our restorative approach to behaviour 
management, the adult sending the child to time out will 
meet with the child as soon as practical to discuss the 
reasons why they were sent to time out and strategies to 
alter behaviour to stop it reoccurring. This conversation 
should be calm and consistent Micro scripts should be 
used. 
Eg: 
What happened? 
What were you thinking at the time? 
What have you thought since? 
How did this make people feel? 
Who else is affected? 
How have they been affected? 
What can we do to make things right? (This question 
is crucial for a restorative approach to behaviour 
management). 
It is the expectation that children will have a ‘fresh start’ 
and begin on step one again each morning and each 
afternoon unconditionally. 

Time out with a member 
of the SLT 

Repair 



 
 
 
 
 

3 
 

 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



 
 
 
 
 

4 
 

• 

• 

• 

• 

• 



 
 
 
 
 

5 
 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 

• 



 
 
 
 
 

6 
 

• 

• 

• 

https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
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